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Objective: English, as an international language, is one of the most widely used
languages used in most countries, and language learning is a complex product of
personality, cognitive, cultural, and social factors. Thus, the present study aimed to
investigate the relationship of cultural intelligence, personality traits, and emotional
creativity with English language learning among students.

Method: This study adopted a correlational research design. The statistical population
consisted of all secondary school students and first- and second grade high school
students in Gorgan in 2024, from whom 126 participants were selected using GPower
software and through convenience sampling. The research instruments included Averill’s
Emotional Creativity Questionnaire (1991), Ang et al.’s Cultural Intelligence
Questionnaire (2004), and Goldberg’s Short Form of Personality Traits (1991). Students’
final English course grades were used to measure the variable of English language
learning. The data were analyzed using Pearson’s correlation coefficients and regression
analysis by SPSS 18 software.

Results: The results showed that cultural intelligence (.29), emotional creativity (.21),
and the personality traits of extraversion (.20), agreeableness (.16), openness to new
experiences (.20), and conscientiousness (.18) had a positive and significant relationship
with English language learning. In contrast, neuroticism had a negative and significant
relationship with English language learning (-.18) at P=.05. Regression analysis
indicated that cultural intelligence, with a beta coefficient (B=.21), could predict English
language learning.

Conclusion: Based on the findings of the study, it is recommended that educational
authorities and practitioners pay special attention to the role of cultural intelligence,
personality traits, and emotional creativity in teaching foreign languages so that students’
motivation and ability to learn English may be enhanced.
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Introduction

High school students, positioned at a critical stage of cognitive and emotional development, often
experience strong affective reactions during the learning process (Yao et al., 2021). Essential
competencies for progress and global competitiveness in the 21st century include creative thinking,
critical thinking and problem solving, collaboration, and communication (Jelodari et al., 2025).
The development of human speech perception begins early in the auditory nervous system. The
speech perception system rapidly adapts to the native language environment and stabilizes over
development in ways that shape the listener's eventual capacity to understand non-native speech
sounds, but it also maintains some degree of flexibility (Black et al., 2025).

Personality, cognitive, and emotional factors play an important role in anxiety and language
learning among students, and recognizing these factors can serve as an effective strategy for
managing anxiety and language learning in educational settings (Khanjannejad et al., 2026).
Learning a foreign language involves cognitive, communicative, emotional, and social dimensions.
Some of these dimensions are related to the linguistic structure of the language under study, while
others are related to social and psychological factors that influence the environment in which the
learning process occurs (Cisneros, 2024). Language is a communication tool that plays an
important role in social life as a representation of the mind and individual and group identity.
Language is made up of a set of sounds that are systematized in the form of symbols and has the
characteristics of being free, meaningful, conventional, universal, productive, diverse, dynamic,
and human. As a communication tool, language allows individuals to interact in social groups,
transmit messages, and identify themselves in society. Furthermore, language reflects mental
representation, where the form and structure of language follow or imitate the mind and ideas
(Alejandro, 2024). Knowledge of a foreign language helps people from different cultures exchange
their experiences, expertise, and ideas across the world. This is considered a valuable asset in
professional contexts and can also be highly beneficial in personal life (Erzhanova et al., 2024).

Cultural intelligence was first introduced by Earley and Ang (2003). Their work was based on
Sternberg and Detterman (1986), as cited in Ng et al. (2012). They considered the integration of
several loci of intelligence and proposed a set of capabilities including mental, motivational, and
behavioral components, mainly focused on solving intercultural problems. Cultural intelligence
consists of four distinct dimensions: metacognitive, cognitive, motivational, and behavioral
intelligence. Cultural intelligence explains why some individuals perform more effectively than
others in culturally diverse situations. It is regarded as an additional form of intelligence beyond
existing types of intelligence and demonstrates why some individuals are more effective than others
in multicultural contexts. Successful language learners also seem to use a greater variety of
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language learning strategies compared to less successful learners (Rachmawaty et al., 2018).
Incorporating the cultural element into Persian language teaching classrooms can lead to better
understanding, deeper awareness, and more effective engagement with the language, and
ultimately contribute to the development of critical and informed global citizens (Mehin-
Goldbaum, 2025).

Previous studies have shown a positive relationship between cultural intelligence and language
learning strategies (Rachmawaty et al., 2018), cultural intelligence and English language learning
(Hosseini et al., 2019), as well as cultural intelligence and motivation for learning Persian among
bilingual students (Homayouni et al., 2025). Also, Manoocherhzadeh et al.’s research (2024)
showed that there is a significant negative correlation between cultural intelligence and language
learning motivation and listening anxiety.

Emotional creativity is another important variable in language learning. Emotions are one of the
existential pillars of all humans that can play a vital role in providing education. Emotions can
affect all aspects of education. The feeling of creativity is a subset of emotions. This feeling
strongly affects the performance of education and the level of student participation (Sun et al.,
2021). Students’ participation has different aspects: social aspect, individual aspect, and emotional
aspect. Averill (2007), from a social constructionist perspective, argued that emotions are more
than merely products of biological forces; rather, they are forms of social interaction shaped by
social norms and rules. When these norms and rules change, changes in emotions also become
stable.

In general, emotional creativity refers to novelty, meaning the possibility of change in emotions
depending on circumstances; authenticity, meaning the best and most natural way of expressing
one’s existence; and the presentation of different emotional states in different situations. Based on
these conditions, individuals’ domains of thought and cognition expand, and their interpersonal
relations develop. It also includes effectiveness, meaning the coordination of different emotional
responses within cultural and social contexts in the environment (Averill, 2007). Research indicates
that bilingual students, compared with monolingual students, benefit from higher levels of
emotional and cognitive creativity (Solimanifar et al., 2022). In addition, previous studies have
reported a positive relationship between creativity and English language learning and a negative
relationship between creativity and language anxiety (Homayouni et al., 2016), and a negative
relationship between emotional creativity and language anxiety has also been found (Homayouni,
2024).

Each individual has a unique way of thinking, feeling, behaving, and relating to others, which
can be summarized by the concept of personality. Individual differences in personality functioning
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are often described in terms of personality traits (Pervin & John, 1999; Widiger, 2003, as cited in
Smits et al., 2009). The Big Five personality model includes five dimensions: extraversion (being
talkative and sociable), agreeableness (being kind and pleasant), neuroticism (being easily upset
and emotionally unstable), conscientiousness (being organized and hardworking), and openness to
experience (being creative and curious) (McCrae & Costa, 1992, as cited in Kircaburun & Griffiths,
2018).

Dewaele’s studies (2002, 2013) showed a positive relationship between neuroticism—as an
indicator of anxiety and the opposite of emotional stability—and foreign language anxiety among
students learning English as a second or third language. Moreover, a significant negative
relationship has been reported between extraversion and second-language French anxiety among
English-speaking university students (Maclntyre & Charos, 1996), and also between extraversion
and the level of foreign language anxiety (Dewaele, 2002, 2013). Neuroticism can positively
predict fear of negative evaluation, communication anxiety, and language test anxiety, whereas
extraversion and openness to experience can negatively predict fear of negative evaluation,
communication anxiety, and language test anxiety (Erzhanova et al., 2024). The result of a research
study demonstrated that bilinguals had higher levels of agreeableness, extraversion, and openness
in English, and lower levels of neuroticism in English (Rezapour & Zanjirani, 2020). Also, it
appeared that introvert English language learners tended to have higher use of memory, cognitive,
and metacognitive strategies, while extroverts achieved higher mean scores on determination and
social strategies (Farrokh & Jalili Kalengestani, 2019). Language not only acts as a tool for
transmitting messages, but also as a medium that reflects mindset, cultural values, and social
identity. The choice of language code is closely related to language ethics, which is influenced by
the social and cultural rules of a society. Language is also a reflection of the complexity of human
thinking, communicating, and creating identity. Using language in accordance with language ethics
helps to form a positive image of individuals in society (Alejandro, 2024). Therefore, the present
study sought to answer the following question:

» Is there a relationship between cultural intelligence, personality traits, and emotional
creativity with students’ English language learning?

Literature Review

Personality trait
The trait theory posits that personality traits not only exist ontologically in natural language and

human intuition but are also embedded in personality theories that effectively explain and predict
behavior. Originating from the work of American psychologist Gordon Willard Allport, the trait
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theory classifies traits into three levels of importance: cardinal traits, central traits, and secondary
traits. This framework was further refined by psychologists like Raymond Cattell and British
psychologist Hans Eysenck, ultimately leading to the recognition of the modern five-factor model
of personality (Feng, 2024). Trait theory is one of the main approaches to the study of human
personality. Within this approach, personality traits are defined as habitual patterns of behavior,
thinking, and feeling that are evident across a wide range of situations. The most important
characteristics of traits are their relative stability over time, varying degrees of expression in
different individuals, and their influence on behavior.

Gordon Allport pioneered the study of personality traits, which he referred to as dispositions.
Allport distinguished three such dispositions: cardinal dispositions — obvious, main traits that are
dominant in an individual’s life (e.g., narcissism); central dispositions — not as salient as cardinal
traits, but significant and found to some degree in every person; and secondary dispositions — less
visible, less stable individual traits, seen in specific situations. Most people, according to Allport,
do not have a cardinal disposition (these are so dominant that they dominate the person’s life and
cannot be hidden), but instead are described by their central dispositions. Allport believed that each
person's identity could be described by 5 to 10 individual characteristics (core tendencies) and that
members of a culture or nation share common tendencies. Although Allport understood the value
of nomothetic science, he also advocated for an idiographic approach to understanding personality,
aimed at recognizing the unique traits of each person (Allport, 1936; cited by Novikova, 2013).

Another important theorist, the British psychologist Hans Eysenck, developed a hierarchical
model of personality that includes three factors: 1) Extraversion / Introversion; 2) Neuroticism /
Stability; and 3) Psychoticism / Socialization. Eysenck used factor analysis with orthogonal
rotation, meaning that the traits in his model are uncorrelated. He and his colleagues developed the
Eysenck Personality Inventory (EPI) and the Eysenck Personality Questionnaire (EPQ) to measure
these traits. The Eysenck Personality Profiler (EPP) breaks down different facets of each trait.
Eysenck (1985) suggested that personality traits are products of the brain and the result of genetic
factors. A contemporary trait theory, the Five-Factor Theory postulated by McCrae and Costa
(1985), is based on the Five Factor Model (FFM), also known as the Big Five. The Big Five factors
are Openness to Experience (O), Conscientiousness (C), Extraversion (E), Agreeableness (A), and
Neuroticism (N); often referred to via the common acronyms OCEAN, NEOAC, or CANOE.

The NEO Personality Inventory — Revised (NEO PI-R) provides scores for five broad domains
as well as for six sub-dimensions (or facets) within each of the Big Five factors. John et al. (2008)
defined the five Big Five personality factors as follows: Neuroticism is characterized by a tendency
to experience negative emotions. Typical traits describing neuroticism are moodiness, irritability,
and impressionability. Extraversion refers to the degree and intensity of sensation seeking and
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interpersonal relationships, with typical traits being sociable, confident, and energetic. Openness
refers to independent thinking, a willingness to explore unfamiliar ideas, and a willingness to try
new things. Typical traits describing openness are curious, philosophical, and innovative.
Conscientiousness describes the quality of interpersonal interactions on a continuum from
antisocial to empathetic, with typical traits being kindness, consideration, and generosity. Self-
awareness is characterized by responsibility, perseverance, and self-awareness, and common
descriptive traits are self-awareness, discipline, accountability, and efficiency.

Emotional creativity

Mednick (1962) conceived creativity from the divergent thinking perspective. He used convergent
thinking to reach creativity and defined creativity as putting associative elements in new
combinations that either meet given requirements or achieve some benefit in one way or another
(cited by Alzoubi et al., 2021). The further away the new elements are from existing information,
the more creative the process or solution. In his theory of association, Mednick (1962) postulated
the existence of what he called an association hierarchy, such that creativity means using
associative elements to find new combinations. In these new combinations, creative individuals
display a higher ability to reach the reciprocal elements between remote associations and then
integrate them to form creative solutions. Mednick (1962) suggested that creative solutions to
problems could be achieved through the three processes of serendipity, similarity, or mediation. In
serendipity, the required creative solution can be achieved through the contiguous environmental
appearance of stimuli that elicit these associative elements, for example, the discovery of penicillin.

Similarly, creative solutions can be reached through the similarity of the associative elements
or the similarity of the stimuli eliciting these associative elements. This process is evident in poetry,
sculpture, and music composition. Finally, in mediation, creative solutions can be achieved through
the mediation of common elements that bring related elements together. This process is practiced
in areas that require the use of symbols, for example, mathematics and chemistry. For Averill
(2005, 2009), emotional creativity (EC) is a dispositional trait consisting of experiencing a complex
emotional life, which depends largely on the social norms that give coherence to the experienced
emotions, and he believes that it is possible to foster creativity from an early age. Averill (2013)
defined four dimensions of creative creativity: (1) novelty, which indicates the acquisition of new
knowledge from previous behaviors; (2) effectiveness, which means that to be creative, a response
must have potential application to the individual or group; (3) authenticity, as a creative response
that is a reflection of the individual's values and beliefs about the world and an authentic expression
of them and not simply a copy of the expectations of others; and (4) preparedness, which means
that years of preparation are required before creativity in a particular context is achieved. Language
use is a creative act; strategies used to prevent language impairment in different situations mainly
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use imaginative and creative methods; and creative activities increase students' self-esteem, which
has a great impact on their mood and emotions (Dewaele et al., 2019; cited in Sun et al., 2021).

Cultural Intelligence

The emergence of cultural intelligence (CQ) as a distinct concept reflects the growth of
globalization, multiculturalism, and advances in technology. Cultural intelligence is defined as the
ability of an individual to adapt effectively to unfamiliar cultural contexts (Early & Ang, 2003).
According to Thomas et al. (2008), cultural intelligence is a set of skills and interactive knowledge
that are related to cultural metacognition and help individuals adapt to, select, and shape cultural
aspects of their environment. Livermore (2011) describes cultural intelligence as the ability to be
effective in cultural contexts, which requires cultural knowledge, effective intercultural working,
and self-awareness. Sternberg et al. (2021) describe cultural intelligence as one’s ability to adapt
when confronted with problems arising in interactions with people of diverse cultures. However,
cultural intelligence also benefits from abstract analytical abilities, as the individual must analyze
situations that, unlike many practical problems, are separate from his or her everyday experience.
Cultural intelligence benefits from creative abilities, as the problems the individual encounters are
more novel than those encountered in typical tests as well as in real-life situations. A key element
that is consistent across theories of cultural intelligence is the presence of a skill or behavioral
component. Exhibiting cultural intelligence involves skills associated with learning from social
experience, appreciating critical differences in culture and background between oneself and others,
relating successfully with culturally different others, and being able to adapt behavior appropriate
to the particular cultural situation. Therefore, cultural intelligence is a very broad construct, “so
broad in fact (in parallel with general intelligence) that the skill’s components might be categorized
and measured in several ways (Gottfredson, 2002).

While we had theorized a skill component in the domain presented previously (Thomas et al.,
2008), our review of literature presented a wide range of specific skills in dozens of inventories
that were potential contenders as a facet of cultural intelligence (Gottfredson, 2002; Thomas et al.,
2008; cited by Thomas et al., 2015). Van Dyne et al. (2009) proposed a model of cultural
intelligence that includes four essential dimensions for assessing an individual's ability to
successfully adapt across cultures: cognitive intelligence, metacognitive intelligence, motivational
intelligence, and behavioral intelligence. In essence, cultural intelligence includes cognitive,
motivational, and behavioral aspects that reflect a holistic approach to intercultural interaction.
Thus, in this study, it was hypothesized that cultivating these intelligences would help develop
greater cultural adaptability and effectiveness in intercultural encounters.
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Method

Design
This research adopted an applied method and a correlational research design.

Participants

The statistical population consisted of all secondary school students and first- and second grade
high school students in Gorgan in 2024. To determine the sample size, The sample size was
calculated 126 participants by using GPower software, considering an effect size of 0.25, a
significance level of 0.05, and a test power of 0.80, and the questionnaires were distributed and
completed using the convenience sampling method.

Instruments

Cultural Intelligence Questionnaire: Cultural intelligence was assessed by the 20-item
questionnaire developed and validated by Ang et al. (2004) with four subscales of metacognitive
(questions 1 to 4), cognitive (questions 5 to 10), motivational (questions 11 to 15), and behavioral
(questions 16 to 20) based on a five-point Likert scale, and higher scores indicate higher cultural
intelligence. The reliability of the inventory using Cronbach’s Alpha was .76 for metacognitive,
.84 for cognitive, .76 for motivational, and .83 for behavioral (Ang et al., 2004; cited by Ang et al.,
2006). In a sample of 447 participants, its reliability using Cronbach’s alpha was reported as .77
for metacognitive, .84 for cognitive, .77 for motivational, and .84 for behavioral cultural
intelligence (Van Dyne et al., 2008). In the study by Ezami and Keyhan (2018), the reliability
coefficients were reported as .77, .82, .79, and .80 for the metacognitive, cognitive, motivational,
and behavioral dimensions, respectively, as well as for the total score.

Emotional Creativity Questionnaire: To measure emotional creativity, the Emotional Creativity
Questionnaire developed by Averill (1999) was used, with the dimensions of authenticity, novelty,
preparedness, and effectiveness. Using Cronbach’s alpha, Averill reported a reliability of .91 for
the total emotional creativity score, and reliabilities of .80, .89, and .85 for the dimensions of
preparedness, novelty, and effectiveness, respectively. The reliability of the questionnaire was
examined by Sabet (2015), and the findings showed that the correlation between the Torrance
Creativity Test and Averill’s emotional creativity questionnaire indicated satisfactory convergent
validity. In that study, Cronbach’s alpha coefficients were .87 for novelty, .78 for preparedness,
and .83 for effectiveness. Also, in the study by Homayouni (2024), Cronbach’s alpha coefficients
were reported as .87 for novelty, .83 for preparedness, and .78 for effectiveness.
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Personality Traits Questionnaire: The Personality Traits Questionnaire was developed by
Goldberg (1999) with 50 items based on the NEO PI-R by McCrae and Costa (1985). Its short
form, a 21-question was prepared by Khormaei and Farmani (2014) using a five-point Likert scale
and includes five dimensions: neuroticism (4-9-13-18), extraversion (1-6-11-15-20), agreeableness
(2-7-16-21), openness (5-10-14-19), and conscientiousness (3-8-12-17). In the study by Khormaei
and Farmani (2014), the Cronbach’s alpha coefficients were reported as .83 for agreeableness, .72
for extraversion, .83 for neuroticism, .69 for openness to new experiences, and .81 for
conscientiousness. In the study by Faghan Nomali et al. (2025), Cronbach’s alpha coefficients were
.74 for agreeableness, .80 for extraversion, .79 for neuroticism, .80 for openness to new
experiences, and .75 for conscientiousness.

English Language Learning: To measure English language learning, students’ final term grades
in English were used.

Data Analysis

For data analysis, means and standard deviations were used for descriptive statistics, while Pearson
correlation and regression analysis were used for inferential statistics. All analyses were conducted
using SPSS version 18.

Findings

Table 1 presents the demographic information of the participants regarding their age and gender.

Table 1. Demographic Information

Variable Category Frequency Percentage
14 years 41 32.5
Age 15 years 28 22.2
16 years 29 23.0
17 years 28 22.2
Gender male 61 48.4
female 65 51.6
Total - 126 100

Table 2 presents the descriptive statistics, including the means and standard deviations of the
variables of cultural intelligence, emotional creativity, and personality traits in relation to English
language learning among students.
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Table 2. Mean, standard deviation, and correlation between variables

variable M SD 1 2 3 4 5 6 7 8

Emotional creativity 53.40 8.93 1
Cultural Intelligence 59.67 1464  .38" 1

Neuroticism (N) 1069 239  -22"  -19" 1

Extraversion (E) 13.82  1.80 347 25T 34T 1

Agreeableness (A) 10.02 146 257 18" -29™ 90™ 1

Openness Experience (O) 1343  1.95 26 .30™  -28™ 71 75T 1

Conscientiousness (C) 11.01 344 257 26" =27 84T 70" 95T 1

English Learning 17.08 321 217 29 -18" 20" 16" 200 18" 1

* Significant at the .01 level. ** Significant at the .05 level.

In addition, the examination of data normality using the Kolmogorov—-Smirnov test showed that
the obtained significance levels confirmed the normality of the data.

The correlation results indicate that cultural intelligence (r=.29), emotional creativity (r=.21),
and the personality traits of extraversion (r=.20), agreeableness (r= .16), openness to experience
(r=.20), and conscientiousness (r= .18) have a significant positive relationship with English
language learning. In contrast, the personality trait of neuroticism (r= —.18) has a significant
negative relationship with English language learning. The regression results showed that, based on
the obtained values of the multiple correlation coefficient (R= .349), standard error of estimate
(SE=3.09), and Durbin—-Watson statistic (DW= 1.64), Anova F=2.34, Tolerance= 77, VIF=1.28,
the variable cultural intelligence with a coefficient of (= .218) and a t-value of 2.228 (P value=
.02), can significantly predict English language learning at the .01 significance level.

Discussion

The present study was conducted to examine the relationship between cultural intelligence,
personality traits, and emotional creativity with English language learning in students. The results
indicated that cultural intelligence, emotional creativity, and the personality trait dimensions of
extraversion, agreeableness, openness to new experiences, and conscientiousness have a significant
positive correlation with English language learning. Conversely, the personality trait of neuroticism
showed a significant negative correlation with English language learning. These findings are
consistent with previous research by Solimanifar et al. (2022), Homayouni et al. (2025),
Homayouni (2024), Rachmawaty et al. (2018), and Dewaele (2002, 2013).

The process of learning a foreign language is a complex phenomenon involving dynamic
interactions among various cognitive, emotional, and social factors (Horwitz et al., 1986; Mercer
& Dudeney, 2020; as cited in Manchado-Nieto & Fielden-Burns, 2024). Language, as a system
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dependent on the culture of its society, is influenced by social and cultural changes (Salimi, 2015).
Students who willingly employ their language learning strategies set their learning goals with
greater confidence, plan their learning process more consciously, and develop greater self-efficacy
and motivation for language learning (Habok & Magyar, 2020). It is increasingly recognized that
secondary school students' perspectives on learning and school experiences are important
considerations in education. Students’ insights are important as a basis for their active and effective
participation and where there is a serious intention to improve student learning (Groves & Welsh,
2010). The amount of learning opportunities that students receive may be conceptualized as a
feature of the context or space in which that student is present at school, or as an individual
difference in the perception of opportunity among students, driven by individual factors (Dumas,
2018).

Learning English is one of the most important aspects of the education system in any country.
English language academic achievement is one of the criteria for the efficiency of the higher
education system. The fun of learning a foreign language goes beyond schools and universities and
has entered most areas of human life, including business as well as employee development and
awareness, using new information resources and technology (Yamao & Sekiguchi, 2015).
Language learning is the product of both the complex interaction of internal factors of thinking and
cognition, and external factors of emotions as well as social and cultural interactions. Learning and
teaching a foreign language has always faced challenges and questions. Learning a foreign
language is more difficult than other subjects and can lead to anxiety and worry in various areas of
communication, writing, test anxiety, and fear of negative evaluation, and it affects the
performance of learners in the classroom, their attitude towards the target language and their
linguistic success, and complicates the language learning process. The language learner must not
only become familiar with the rules and structures of the foreign language, but also learn the social,
cognitive, emotional, and cultural behaviors of the foreign language community. Therefore,
learning a language in an environment where a foreign language is not spoken requires a lot of
perseverance and motivation (Homayouni et al., 2020). Also, according to the cognitive-behavioral
perspective, when learners experience extreme anxiety in the learning process, this condition will
increase their learning disability and poor academic results.

On the one hand, recognizing the factors affecting the level of learning anxiety in specific
subjects such as English, given its high frequency, can be important in identifying the factors
affecting this variable, and on the other hand, by providing appropriate solutions to reduce the
disability in the face of the anxiety created by learners, it will contribute significantly to academic
performance (Homayouni et al., 2014; 2016). For decades, language education that disregards
culture and customs has been considered obsolete. According to contemporary theories, the science
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of foreign language teaching and language skill acquisition, without an understanding of
intercultural issues, will be unstable. In reality, the strong inclination of some language learners
towards the culture and lifestyle of target societies serves as a significant motivator for a
considerable group of them. Human behavior is often guided by the development and use of
language as a means of communication and as a way to represent thoughts and knowledge. The
concepts of linguistic relativity and the Sapir-Whorf hypothesis suggest that language plays a role
in structuring people's worldviews and perceptions (Altarriba & Basnight-Brown, 2022).

Modern foreign language teaching methods, based on intercultural communication theories, not
only view the use of the target culture as a tool for language learning but also establish the principle
of teaching on the basis of cultural information transfer. Acquiring language skills through cultural
understanding enables language learners to master appropriate responses and reactions in direct
communication with speakers of the target language (Dostizadeh, 2008). For more effective
communication, second language learners must progress in both the language and the culture of
the target language. Awareness of socio-cultural frameworks does not imply that language learners
should become “natives” as a result of instruction; rather, understanding the cultural rules of the
second language allows learners to consciously decide how to become proficient and aware
language users (Hinkel, 2012). Language learning should not only encourage positive attitudes
among learners but also foster perseverance and long-term commitment to enhance motivation.
Teachers and curriculum designers should integrate strategies such as interactive and culturally
rich tasks, goal-setting interventions, and formative feedback to improve learners’ emotional
engagement, resilience, and self-regulated learning for better language acquisition (Labasano et al.,
2025).

Creativity, as one of the most influential variables in the learning and education process and one
of the major goals of education, is to cultivate creative talents. Educational settings also strive to
encourage creativity. In the classroom teaching and learning process, one of the subjects in which
the role of creativity has received special attention is the English language. Creativity is one of the
main factors in learning and teaching English. Students’ use of creative methods in classroom
conversations and discussions increases their motivation to participate in English classes and leads
to better language learning (White, 2012). Creativity is an important factor in faster and more
lasting language learning. Creative thinking in predicting the level of anxiety and English language
performance indicates that there is a negative relationship between creativity and foreign language
anxiety, and a positive relationship between creativity and attitudes toward English (Homayouni et
al., 2014). Emotional creativity refers to sincerity, meaning expressing oneself in a novel way;
novelty, meaning the ability to transform ordinary emotions and create a new emotional state
through which one’s lines of thought are expanded and interpersonal relationships are enhanced;
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and effectiveness, meaning the compatibility of a creative response with social and cultural
contexts (Averill, 2016).

Conclusions

Teaching language solely by relying on traditional methods and without using creative approaches
may undermine academic success and adjustment. When a new language is learned,
communication with others in an unfamiliar language is required, and this necessitates the use of
creative strategies for learning. The use of creative strategies and storytelling in language teaching
can enhance language abilities and promote academic progress in language learning
(Smogorzewska, 2012). Bilingual and monolingual students show higher average levels of
cognitive creativity, cognitive flexibility, and emotional creativity (Solimanifar et al., 2022).
Teaching based on creative methods in the English language classroom can lead to deeper and
more lasting understanding of grammatical structures and greater success in language learning
(Rahimi & Hamtian, 2013).

Personality is also an effective factor in language learning. Current research indicates that
personality traits are significant predictors of social behavior, determining five to 50% of the
variance (typically about 30%), subject to the following factors: 1) reliability of measurement
parameters of the investigated social behavior using multi-factor, integrated assessments, as well
as different methods and sources of data; 2) validity of the methods used to measure the traits; and
3) presence of a logical and theoretically grounded connection of personality traits with particular
social behaviors, which can then be tested empirically (Novikova, 2013). Extraverted individuals
are talkative and sociable, and communication is essential to their lives. Establishing
communication with peers and teachers is easier for individuals with higher levels of extraversion.
As a result, individuals with high extraversion may feel more comfortable practicing a foreign
language and therefore experience less communication anxiety. Conscientious learners are more
likely to set goals and make efforts in the process of foreign language learning. Being
conscientious, responsible, and prepared for exams and lessons does not always help overcome
foreign language anxiety.

A person may make every effort to learn grammar rules and vocabulary and still fail when
speaking to someone in a foreign language or taking a language exam. Individuals high in openness
to experience, due to their strong acceptance of new experiences and curiosity, can prepare properly
for exams and enjoy the process instead of worrying about failure. For those with high openness to
experience, learning a foreign language can be a great opportunity to expand their thinking and
discover new things while traveling, reading social media content, and exchanging ideas with
people from other language backgrounds. Individuals with high neuroticism are more likely to fear
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negative evaluation when speaking English and communicating in another language, which may
lead to inappropriate responses to even minor possible mistakes. In addition, lack of impulse
control makes social interactions more difficult, as the state of anxiety becomes apparent to the
interlocutor (Erzhanova et al., 2024). This study suffers from some limitations, such as the use of
convenience sampling, which means that the generalizability of the results should be done with
caution. It is suggested that random sampling methods be used in future studies.
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